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Game-Centered Approaches:
Practice and Concept of French Youth Football Training

WU Jiarong

(Physical Education Department, Northeast Forestry University, Harbin 150040, China)

Abstract; Through the methods of literature review and field investigation, this paper studies the
French youth football training model. It is pointed out that its training mode includes five parts: small
sided and conditioned games (SSCG), physical coordination training (PCT), situated training (ST),
technique training (TT) and small sided games (SSG), which can be divided into direct instruction
(DD and game-centered approaches (GCA). “DI” training model is rooted in behaviorism learning
theory and advocates “technique-centered”, while “GCA” model is derived from constructivism learn-
ing theory and advocates “game-centered”. Analyzing the French youth football training modes with
two learning theories, we believe that the top-level design of the French youth football training mode
is a “game-centered” situational training, and advocate the young players to actively construct the
game situation, so as to develop the players’ football skills and game understanding ability. Empirical
studies have found that “GCA” training model effectively enhances the tactical awareness, decision-
making, and creative thinking of adolescent players when compared to direct training. It is proposed
that we should do a good job in the top-level design of football training coaches, and coaches should
discard the traditional football training thinking, update the training concept, and attach importance
to situational training.

Key words: direct instruction; game-centered approaches; France; youth football; training model;

training concept



